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Inclusive education aims to ensure that all children have equitable 
opportunities to participate and learn alongside their peers in 
mainstream classrooms. Although the UAE has introduced policies that 
support inclusion, challenges remain in translating these policies into 
effective classroom practices (Alborno, 2017).

To address this gap, this study explored Early Childhood Education 
teachers’ readiness to implement inclusive pedagogy for students of 
determination in the UAE.

Research Design: Mixed-methods case study.
Research Context: 17 ECE teachers (Pre-K to Grade 2) from a private 
bilingual IB school in Ajman, UAE.
Data Collection Tools: Four survey scales and semi-structured interviews.
Data Analysis: Descriptive statistics, Pearson's correlation, and thematic 
analysis.
Research Procedures: Adapted Action Research Cycle.

Early Childhood Education teachers demonstrated positive attitudes and 
readiness toward inclusive pedagogy. Despite this, concerns regarding 
training and support remain. These findings highlight the importance of 
continuous professional learning to strengthen the implementation of 
inclusive practices (Franzen et al., 2024).

Alborno, N. E. (2017). The ‘yes… but’dilemma: Implementing inclusive education in Emirati primary 

schools. British Journal of Special Education, 44(1), 26-45. https://doi.org/10.1111/1467-8578.12157Digital 

Object Identifier (DOI)

Calhoun, E. (1994). How to use action research in the self-renewing school. Alexandria: ASCD 

Franzen, K., Moschner, B., & Hellmich, F. (2024). Predictors of primary school teachers’ self-efficacy beliefs for 

inclusive education. In Frontiers in Education (Vol. 9, p. 1437839). Frontiers Media SA. 

Garcia-Melgar, A., Hyett, N., Bagley, K., McKinstry, C., Spong, J., & Iacono, T. (2022). Collaborative team 

approaches to supporting inclusion of children with disability in mainstream schools: A co-design study. Research 

in developmental disabilities, 126,104233. https://doi.org/10.1016/j.ridd.2022.104233 

Saloviita, T. (2015). Measuring pre-service teachers' attitudes towards inclusive education: Psychometric 

properties of the TAIS scale. Teaching and Teacher Education, 52, 66-72. 

https://doi.org/10.1016/j.tate.2015.09.003 

Sharma, U., & Desai, I. (2002). Measuring concerns about integrated education. Asia-Pacific Journal on 

Disability, 5(1), 2-14. 

Sharma, U., & Jacobs, D. K. (2016). Predicting in-service educators' intentions to teach in inclusive classrooms in 

India and Australia. Teaching and Teacher Education, 55, 13-23. https://doi.org/10.1016/j.tate.2015.12.004 

Sharma, U., & Sokal, L. (2015). The impact of a teacher education course on pre‐service teachers' beliefs about 

inclusion: an international comparison. Journal of Research in Special Educational Needs, 15(4), 276-284. 

Sharma, U., Loreman, T., & Forlin, C. (2012). Measuring teacher efficacy to implement inclusive practices. 

Journal of research in special educational needs, 12(1), 12-21. https://doi.org/10.1111/j.1471-3802.2011.01200.x 

Scale Mean (SD) Interpretation

Attitudes (TAIS) (Saloviita, 2015) 2.95 (0.38) Positive

Self-Efficacy (TEIP) (Sharma et al.,  2012) 4.86 (0.38) High

Intentions (ITICS) (Sharma & Jacobs,  2016) 5.24 (1.00) Somewhat likely

Concerns (CIES) (Sharma & Desai, 2002) 2.78 (0.46) Very concerned

Teachers generally demonstrated positive attitudes, high self-efficacy, and 
willingness to implement inclusive practices. Attitudes, self-efficacy, and 
intentions were positively associated, whereas concerns were negatively 
related to attitudes and self-efficacy. Interestingly, intentions were positively 
associated with concerns, suggesting that teachers who expressed stronger 
intentions toward inclusion were also more aware of the challenges involved 
(Sharma & Sokal, 2015).

Interview findings revealed four themes: (1) Perceptions of inclusion, (2) 
Lack of training and professional development, (3) Parental resistance and 
cultural stigma, (4) Implementation challenges.

Teachers emphasized the importance of collaboration in supporting 
meaningful inclusion (Garcia-Melgar et al., 2022).

Specifically, the study aimed to: 

• Examine the relationship between teachers’ attitudes and self-efficacy 
in implementing inclusive pedagogy.
• Investigate the relationship between teachers’ attitudes, intentions, 
and concerns regarding inclusive education.
• Explore the relationship between teachers’ self-efficacy, intentions, and 
concerns toward implementing inclusive practices.
• Examine teachers’ perceptions and experiences regarding the use of 
inclusive education practices in the UAE. Figure 1: The Action Research Cycle (Calhoun, 1994, p. 2) 

Future research should examine inclusive pedagogy across different 
educational settings and larger samples to better understand the support 
needed to promote effective inclusion in the UAE.

Correlation Analysis

Predictor Pearson’s 
Correlation (r)

P-value 

Predictor: Teachers’ Attitudes 

Self-Efficacy 0.182 .000**

Intentions 0.278 .000**

Concerns -0.185 .000**

Predictor: Self-efficacy 

Intentions 0.122 .000**

Concerns -0.029 .000**

Predictor: Intentions 

Concerns 0.121 .000**

Notes: Significant using the Pearson's correlation test at *P<0.05, **P<0.01

https://doi.org/10.1111/1467-8578.12157
https://doi.org/10.1111/1467-8578.12157
https://doi.org/10.1111/1467-8578.12157
https://doi.org/10.1111/1467-8578.12157
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.ridd.2022.104233
https://doi.org/10.1016/j.tate.2015.09.003
https://doi.org/10.1016/j.tate.2015.12.004
https://doi.org/10.1111/j.1471-3802.2011.01200.x
https://doi.org/10.1111/j.1471-3802.2011.01200.x
https://doi.org/10.1111/j.1471-3802.2011.01200.x

	Slide 1

