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RESULTS & DISCUSSION

Due to the recent geopolitical situation involving Qatar in the Iran—USA
conflict, data collection with debaters and coaches in the MENA region
has not yet been completed.

INTRODUCTION & AlM

How do academic debaters represent their personal
epistemologies in relation to debate education, higher education,
and munéazara traditions?

The study therefore presents an ongoing, qualitative and exploratory
investigation of personal epistemologies in competitive university
debate.

CRITICAL THINKING THROUGH DEBATE

Fostering Advanced Epistemological Competencies in Educational and Competitive Settings

Debate as a formative practice
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Increasing epistemological sophistication and reflective judgment.

Hypothesized epistemic profiles of debaters

_ METHOD

Design and approach

Drawing on developmental models of personal epistemology, we expect most university
debaters to position themselves at least at a reflective stage, and in some cases at a
dialectical stage, when reasoning about knowledge, evidence and controversy in
debate.
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A key expectation is that debaters’ personal epistemologies will broadly align with the
epistemic profiles promoted by their debate communities (tournaments, circuits, training
practices). In particular, we anticipate convergence between individual epistemic
stances and the pedagogical ideals of competitive and educational debate.

Multi-layered sampling combining individual
interviews, focus groups and supplementary
materials.

Relation to academic and traditional epistemologies

- =20-36
~ Interviews
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We expect substantial coherence between debaters’ epistemologies and the academic
profiles of their universities, but a more partial or selective overlap with

traditional munazara models, especially regarding the ethical-normative dimension of
argumentation

CONCLUSION

This study addresses debate as a meaningful context for exploring personal
epistemologies in higher education.
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Interviews

¥ : ) Although data collection is still pending, the project is expected to clarify the epistemic
Data collection Analytical Strategy profiles developed by university debaters and their relationship with debate
(1. Thematic Analysis | (2. Discourse Analysis | communities, academic contexts, and munazara traditions.
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epistemic beliefs, meaning-making [ THEMATIC Z1%  DISCOURSE ] practice but also as a formative space for reflective and dialogical ways of knowing,
processes, pedagogical aims, and strategies =g EEORTE challenging long-standing stereotypes that associate debate with dualism or relativism.
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for handling complexity and uncertainty in
debate, including collective knowledge
construction.
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